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ABSTRACT 





Evaluation is a very important part of school education. The introduction of Continuous and CCE 1s consider as one of the major stapes taken in this regard to 
improvement and strengthen the quality of school education. CCE is not successfully implemented without the change of teachers' attitude regarding the evaluation 
system. The true implementation of this evaluation system depends upon the active participation of the teachers. The performance of the teachers greatly depends upon 
their attitude. In this paper an attempt has been made to understand the awareness level of the in-service school teachers of secondary level. An attitude towards 
Comprehensive and Continues evaluation scale constructed by Dr. Sood and Dr. Mrs. Arti Anand was administered to the sample. The total numbers of statements in 
the questionnaire were 48. General category secondary school teachers are little bit more aware the continuous and comprehensive evaluation concern. Literature 
review not supported such findings but in this study investigator has found this result. Urban domain secondary school teachers are more aware about the continuous 
and comprehensive evaluation concept. Perhaps they have space to interact with their counterpart and they exchange opinion to enrich themselves. Coeducational 
secondary school teachers have favourable attitude towards continuous and comprehensive evaluation. Multidimensional environment helps them to outfit with the 


latest pace in the field of education. 
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Introduction 

The primary purpose of education is the manifestation of perfection already in 
man and woman (Swami Vivekananda); purpose of education is all round devel- 
opment of the child / individual. The Report of the International Commission on 
Education for 21st Century to UNESCO referred to four planes of living of 
human individuals namely; physical, intellectual, mental and spiritual. Thus, all 
round development as the stated purpose of education implies optimization of 
hidden potential of every child in the physical, intellectual, mental and spiritual 
planes. That is why it is essential to evaluate an individual comprehensively and 
continuously. 


Evaluation is a very important part of school education. The introduction of Con- 
tinuous and Comprehensive Evaluation (CCE) is consider as one of the major sta- 
pes taken in this regard to improvement and strengthen the quality of school edu- 
cation. Continuous and Comprehensive Evaluation (CCE) is not successfully 
implemented without the change of teachers' attitude regarding the evaluation 
system of the learner. The true implementation of this evaluation system depends 
upon the active participation of the teachers. The performance of the teachers 
greatly depends upon their attitude. A positive attitude makes the work not only 
easier but more satisfying also and professionally rewarding. A negative attitude 
makes the teaching task harder, tedious and unpleasant. So, the knowledge of the 
attitude of the teachers will be helpful to the policy makers for the true implemen- 
tation and to know the success of the system. If same deficiency exists, can be 
eliminated and this will help in providing quality education to the learners. 


Review of related Literature: 
Biswal (2014) point out that the advent of CCE is a welcome step in the learning 
process which is going to dominate the school education in the 2 1st century. 


Ramdas and Divya (2007) stated that most of the teachers passes substantial 
knowledge about the system of grading the teachers have high appreciation for 
the grading but they do not accept it whole heartedly as most of them are neutral 
in their attitude towards the implementation of the new system. 


Jaiswal (2010) opined that there was a significant difference between male and 
female teachers with respect to their attitude towards this system. 


Parkash and Kumar (2012) stated that Continuous and comprehensive evalua- 
tion facilitates students' effective learning as well as their all round development 
of personality with its multiple evaluation tools and techniques and corrective 
measures. By using this particular evaluation technique, the teacher can turn ordi- 
nary students into active learners. 


Methodology 

Since this study sought to explore whether there existed differences in attitudes 
of in-service secondary school teachers towards comprehensive and continuous 
evaluation parameters such as sex, category, religion, residential demography, 
subject stream and educational qualification, the quantitative approach was the 
most appropriate design for this investigation. The study employed a survey 
design. 


Population and Sample 

Population of the study is consisted all the in-service teachers of secondary 
schools of Murshidabad District in West Bengal. Murshidabad district is consti- 
tuted with 05 sub-division. Samples were randomly selected from one school of 
each sub-division through lottery method. 


Tool 

In this study Attitudes towards Comprehensive and Continues evaluation scale 
constructed by Dr. Visal Sood and Dr. Mrs. Arti Anand (National Psychology Cor- 
poration, Agra) was administered to the sample. The total numbers of staments in 
the questionnaire were 48. 


Data Collection and analysis 

Data were collected from the sample with a text booklet constituted of 48 test 
items. Comments were converted into scores as per five point likert type rating 
scale. The scores were used with the SPSS software to calculate the mean, stan- 
dard deviation and standard error of the mean for each parameter as well as to per- 
form t-tests. 


Hypotheses of the study 
H, : There is no significance difference between male and female school teach- 
ers' attitudes towards Continuous Comprehensive Evaluation. 


H,: There is no significance difference between school teachers’ attitudes 
towards Continuous Comprehensive Evaluation working in urban and rural 
areas. 


H, : There is no significance difference between general and reserved category 
school teachers' attitudes towards Continuous Comprehensive Evaluation. 


H,: There is no significance difference between minority and non-minority 
school teachers' attitudes towards Continuous Comprehensive Evaluation. 


H,’: There is no significance difference between school teachers’ attitudes 
towards Continuous Comprehensive Evaluation in respect to their subject 
stream. 


H,”. There is no significance difference between school teachers’ attitudes 
towards Continuous Comprehensive Evaluation in respect to their academic qual- 
ification. 


H,’: There is no significance difference between school teachers' attitudes 
towards Continuous Comprehensive Evaluation in respect to type of schools. 


Data analysis and interpretation 
In the present study all mean, standard deviation and “t’” values are measured 
with the help of SPSS. These values are shown in tabular form in Table A. 
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Table A: Mean, SD and t values of Variables 


VARIABLE(S) SUB-GROUP 
SEX 


MEAN 


MALE 74 ome 1.463 


NOT SIGNIFICANT 


FEMALE 182.03 13.25 Le 


CATEGORY 


GENERAL 197.33 15.17 *SIGNIFICANT AT 0.01 LEVEL 


RESERVED 177-33 16.99 ae 


RELIGION 
| NON-MINORITY MINORITY 
DEMOGRAPHY 


MINORITY 183.69 1849 | 110 | 


178.74 


ae 175.88 13.59 *SIGNIFICANT AT 0.01 LEVEL 


NOT SIGNIFICANT 
13,75 


URBAN 184.33 14.55 io 


SUBJECT STREAM 


ARTS 179.51 15.89 


NOT SIGNIFICANT 


SCIENCE 179.52 12.31 ee 


ACADEMIC QUALIFICATION 


GRADUATE (H) 178.18 17.01 


NOT SIGNIFICANT 


POST-GRADUATE 181.30 10.09 | | 


GRADUATE (H) 178.18 17.01 


NOT SIGNIFICANT 


GRADUATE (P) 175.40 10.09 LS 


GRADUATE (P) 175.40 10.09 


NOT SIGNIFICANT 


POST-GRADUATE 181.30 14.28 | 


TYPE OF SCHOOL 


CO-EDUCATION 182.64 14.13 *SIGNIFICANT AT 0.01 LEVEL 


GIRLS 174.65 15.81 a! 


CO-EDUCATION 182.64 14.13 





NOT SIGNIFICANT 


BOYS 181.26 oy | 


1. The null hypothesis H, is retained i.e., There is no significance difference 
between male and female school teachers' attitudes towards Continuous 
Comprehensive Evaluation. 


y 


In case of null hypothesis H, a significant difference is exist. The calculated 
“t” value is 2.57 which is significant in 0.01 level of significance. So the null 
hypothesis is rejected. That means there is a significance difference exists 
between school teachers’ attitudes towards Continuous Comprehensive 
Evaluation working in urban and rural areas. Mean value of rural area school 
teachers are higher than that of urban area school teachers. So it can be con- 
cluded that the school teachers of rural area have more favourable attitude 
than that of urban area school teachers in respect to Continuous Comprehen- 
sive Evaluation. 


Uo 


Again a significant difference is found in case secondary school teachers 
with general and reserved category towards Continuous Comprehensive 
Evaluation. The calculated “t” value for this pair is 2.98 which is significant 
in 0.01 significance level. Revealed that there is a significant difference exist 
attitude towards Continuous Comprehensive Evaluation of secondary 
school teachers. The mean value of secondary school teachers of general cat- 
egory is found 197.33 which is greater than that of the mean value (177.33) 
of reserved category secondary school teachers. So it is concluded that the 
attitude of general category secondary school teachers towards Continuous 
Comprehensive Evaluation is more favourable than that of secondary school 
teachers of reserved category. So the null hypothesis H, is rejected. 


4. The null hypothesis H,’ is retained i.e., There is no significance difference 
between minority and nonminority school teachers' attitudes towards Con- 
tinuous Comprehensive Evaluation. 


Nn 


The null hypothesis H, is retained. There is no significant “t” value is found. 
So in refer to subject stream there is no significant difference exists among 
the secondary school teachers. 


6. Again incase of academic qualification parameter the null hypothesis H,. is 
retained. So significant difference is found among the secondary school 
teachers in respect to their academic qualification. 


= 


Secondary school teachers of co-educational institutes have more favour- 
able attitude towards continuous and comprehensive evaluation in relation 
to secondary school teachers of only girls' institutions. The significant “t” 
score 1s found for that particular pair. Hence the higher mean value of sec- 
ondary school teachers of co-educational institutes justifies the statement. 
So the null hypothesis H, is rejected. 


Findings of the Study 

In the analysis part the main findings of the study are 

¢ Significant difference are found in relation to category, demography 1.e., resi- 
dential background and type of schools of the secondary school teachers' atti- 
tude towards continuous and comprehensive evaluation. 


¢ No significant differences are found in relation to sex, religion, subject 
stream and academic qualification of the secondary school teachers' attitude 
towards continuous and comprehensive evaluation. 


From the result itis revealed that 

¢ General category secondary school teachers are little bit more aware the con- 
tinuous and comprehensive evaluation concern. Literature review not sup- 
ported such findings but in this study investigator has found this result. 


¢ Urban domain secondary school teachers are more aware about the continu- 
ous and comprehensive evaluation concept. Perhaps they have space to 
interact with their counterpart and they exchange opinion to enrich them- 
selves. 


¢ Coeducational secondary school teachers have favourable attitude towards 
continuous and comprehensive evaluation. Multidimensional environment 
helps them to outfit with the latest pace in the field of education. 


But there are many drawbacks too in the system as of now. CCE is not fully 
understood and appreciated by 67% of teachers and 58% of teachers oppose the 
system, according to a survey reported in a leading English national daily. It is 
possibly on account of sudden introduction, without adequate preparation. Edu- 
cating, training and evaluating the teachers are essential pre-requisites for the suc- 
cess of the system. Teacher education Institutions are the pioneer of prospective 
teachers in India. So they have more responsibility to prepare teachers with new- 
est advancement in this field. So curriculum and mode of transaction of the cur- 
riculum for the prospective teachers now are the challenging issue in the India. 
Simultaneously in case of In-service teachers more orientation programme will 
be needed to assimilate the concept accurately. 
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